COURSE CHANGE REQUEST Last Updated: Vankeerbergen,Bernadette

3798.02 - Status: PENDING Chantal
09/22/2022
Term Information
Effective Term Spring 2023
Previous Value Summer 2013

Course Change Information

What change is being proposed? (If more than one, what changes are being proposed?)

Adding Citizenship for a Just and Diverse World GE to course

What is the rationale for the proposed change(s)?

History 3798.02 contributes to student understanding of the dynamics of citizenship at a number of important junctions. Indeed, the fundamental importance of
citizenship--"the right to have rights," as Hannah Arendt famously defined it--is probably the most important lesson from WWII. For tens of millions of civilians,
citizenship was the difference between life and death. There was nothing abstract about it. And the really wrenching question is: What happens to citizenship
when nation-states crumble, when borders are erased?

What are the programmatic implications of the proposed change(s)?

(e.g. program requirements to be added or removed, changes to be made in available resources, effect on other programs that use the course)?
n/a

Is approval of the requrest contingent upon the approval of other course or curricular program request? No

Is this a request to withdraw the course? No

General Information

Course Bulletin Listing/Subject Area History

Fiscal Unit/Academic Org History - D0557

College/Academic Group Arts and Sciences

Level/Career Undergraduate

Course Number/Catalog 3798.02

Course Title The U.S., Europe, and the Second World War: Intersections in 20th Century History
Transcript Abbreviation WWII Study Tour

Course Description Study Tour in Europe exploring the history of World War II, the United States, and Europe.
Semester Credit Hours/Units Fixed: 3

Offering Information

Length Of Course 4 Week
Flexibly Scheduled Course Never

Does any section of this course have a distance No
education component?

Grading Basis Letter Grade

Repeatable No

Course Components Seminar

Grade Roster Component Seminar

Credit Available by Exam No

Admission Condition Course No

Off Campus Always

Campus of Offering Columbus, Lima, Mansfield, Marion, Newark, Wooster
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COURSE CHANGE REQUEST Last Updated: Vankeerbergen,Bernadette

3798.02 - Status: PENDING Chantal
09/22/2022
Previous Value Columbus
Prerequisites and Exclusions
Prerequisites/Corequisites Prereq: English 1110.xx, History 3015, 3570, 4795, and French 3801; or permission of instructor.
Exclusions
Electronically Enforced No
Cross-Listings
Cross-Listings
Subject/CIP Code
Subject/CIP Code 54.0101
Subsidy Level Baccalaureate Course
Intended Rank Sophomore, Junior, Senior

Requirement/Elective Designation

General Education course:
Historical Study; Global Studies (International Issues successors); Education Abroad (new); Citizenship for a Diverse and Just World

Previous Value

General Education course:
Historical Study; Global Studies (International Issues successors); Education Abroad (new)

Course Details

Course goals or learning ® see attached
objectives/outcomes

Content Topic List * Normandy
® Nazis
® Churchill
® | ondon, Paris, Berlin, Normandy (Bayeux)
® Meaning of war
® Lasting impacts of war
® Memorialization of war
® WWII and American history and memory
® WWII in French history and memory
® Museum culture and material culture
® WWI!I in British history and memory

® WWII in German history and memory
Sought Concurrence No
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COURSE CHANGE REQUEST Last Updated: Vankeerbergen,Bernadette
3798.02 - Status: PENDING Chantal
09/22/2022

Attachments

Comments

Workflow Information

® Hisory 3798.02 Citizenship theme form.pdf: New GE form
(Other Supporting Documentation. Owner: Heikes,Jacklyn Celeste)
® History 3798.02 New GE Syllabus.docx: Syllabus

(Syllabus. Owner: Heikes,Jacklyn Celeste)

® Bernadette and | discussed the 4-credit high impact course option over email. At this time, I'm going to first get the
Theme approval (as it is here), then the faculty might pursue the 4-credit option at a later date, after the Theme has
gone through. (by Getson,Jennifer L. on 04/05/2022 01:31 PM)

® Since this is a study abroad, why not turn it into a 4 credit high impact course for the Citizenship Theme? Contact me

if you want to chat. (by vankeerbergen,Bernadette Chantal on 01/06/2022 03:08 PM)

Status User(s) Date/Time Step
Submitted Heikes,Jacklyn Celeste |12/16/2021 12:49 PM Submitted for Approval
Approved Soland,Birgitte 12/23/2021 05:04 AM Unit Approval
Revision Requested Vankeerbergen,Bernadet 01/06/2022 03:08 PM College Approval

te Chantal
Submitted Getson,Jennifer L. 08/23/2022 09:16 PM Submitted for Approval
Approved Soland,Birgitte 08/23/2022 11:22 PM Unit Approval
Approved vankeerbergen,Bemadet | 0g/2/2022 03:09 PM | College Approval

Cody,Emily Kathryn
Jenkins,Mary Ellen Bigler
Hanlin,Deborah Kay
Pending Approval Hilty,Michael 09/22/2022 03:09 PM ASCCAO Approval
Vankeerbergen,Bernadet
te Chantal

Steele,Rachel Lea
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WELCOME TO THE

COLLEGE OF
ARTS AND

SCIENCES

Department of History
The Ohio State University

May Term 2019: Wednesday May 8- Wednesday May 29
History 3798.02 Study Tour
The Trans-National Study of World War II in Europe
3 credit hours.

Instructors. Professors David Steigerwald and Nicholas Breyfogle

Office Hours. Both instructors will be available during the day as we tour sites and museums. In case
of emergency outside of “class time,” you will have the phone numbers and hotel room numbers for
Prof. Steigerwald and Prof. Breyfogle.

Phone Numbers: Steigerwald +1 740-363-0257  Breyfogle +1 614-226-1800
Students with Disabilities

The University strives to make all learning experiences as accessible as possible. If you anticipate or
experience academic barriers based on your disability (including mental health, chronic or temporary
medical conditions), please let me know immediately so that we can privately discuss options. To establish
reasonable accommodations, I may request that you register with Student Life Disability Services. After
registration, make arrangements with me as soon as possible to discuss your accommodations so that they
may be implementedin a timely fashion. SLDS contact information: slds@osu.edu; 614-292-

3307; slds.osu.edu; 098 Baker Hall, 113 W. 12" Avenue.

Course Objectives.

This study tour is the capstone to the WWII Study Program. You will continue to pursue the objectives
of the program, which have included: acquiring a perspective on history and an understanding of the
factors that shape human activity to gain knowledge of the origins and nature of contemporary issues
and a foundation for future comparative understanding; develop critical thinking through the study of
diverse interpretations of historical events; apply critical thinking through historical analysis of primary
and secondary sources; and sharpen communications skills in essay exams, papers, and discussions.

Historical Study GE:

Goals

Students recognize how past events are studied and how they influence today’s society and the human
condition.

Expected Learning Outcomes


mailto:slds@osu.edu
http://www.ods.ohio-state.edu/
http://history.osu.edu/
http://artsandsciences.osu.edu/

—

WWII History In Europe Syllabus & Schedule

Students construct an integrated perspective on history and the factors that shape human activity.
Students describe and analyze the origins and nature of contemporary issues.

Students speak and write critically about primary and secondary historical sources by examining diverse
interpretations of past events and ideas in their historical contexts.

Diversity GE
Goals
Students understand the pluralistic nature of institutions, society, and culture in the United States and
across the world in order to become educated, productive, and principled citizens.
Expected Learning Outcomes
GLOBAL STUDIES
1. Students understand some of the political, economic, cultural, physical, social, and philosophical
aspects of one or more of the world's nations, peoples and cultures outside the U.S.
2. Students recognize the role of national and international diversity in shaping their own attitudes
and values as global citizens.

GE Education Abroad Objectives.

By living and studying outside the U.S, students acquire and develop a breadth of knowledge, skills, and
perspectives across national boundaries that will help them become more globally aware.

Expected Learning Outcomes for GE Education Abroad programs.

1. Students recognize and describe similarities, differences, and interconnections between their host
country/countries and the U.S.

2. Students function effectively within their host country/countries.

3. Students articulate how their time abroad has enriched their academic experience.

New GE Theme: Citizenship for a Just and Diverse World
Goals

e Successful students will analyze concepts of citizenship, justice and diversity at a more advanced and in-
depth level than in the Foundations component.

e Successful students will integrate approaches to understanding citizenship for a just and diverse world by
making connections to out-of-classroom experiences with academic knowledge or across disciplines
and/or to work they have done in previous classes and that they anticipate doing in future.

e Successful students will explore and analyze a range of perspectives on local, national or global
citizenship and apply the knowledge, skills and dispositions that constitute citizenship.

e Successful students will examine notions of justice amid difference and analyze and critique how these
interact with historically and socially constructed ideas of citizenship and membership within society,
both within the United States and around the world.

Expected Learning Outcomes:
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20%:

40%:

1.1 Engage in critical and logical thinking about the topic or idea of citizenship for a just and diverse
world.

1.2 Engage in an advanced, in-depth, scholarly exploration of the topic or idea of citizenship for a just
and diverse world.

2.1 Identity, describe and synthesize approaches or experiences as they apply to citizenship for a just
and diverse world.

2.2 Demonstrate a developing sense of self as a learner through reflection, self-assessment and creative
work, building on prior experiences to respond to new and challenging contexts.

3.1 Describe and analyze a range of perspectives on what constitutes citizenship and how it differs
across political, cultural, national, global and/or historical communities.

3.2 Identify, reflect on and apply the knowledge, skills and dispositions required for intercultural
competence as a global citizen.

4.1 Examine, critique and evaluate various expressions and implications of diversity, equity and
inclusion, and explore a variety of lived experiences.

4.2 Analyze and critique the intersection of concepts of justice, difference, citizenship, and how these
interact with cultural traditions, structures of power and/or advocacy for social change.

Student Obligations and Grade Weighting.

Citizens’ Obligations: You have all agreed to abide by the group social contract. This grade portion
measures the extent to which you do so during the May term travel. RDs will consider not only the
degree to which you meet the social contract, but the enthusiasm with which you meet the study-abroad
goals of openness to new experiences and respect for different social environments.

Site-Specific Expertise Report: You have each learned a fair amount about a topic of your choice.
This grade portion measures your mastery of your subject and your ability to distill and disseminate that
knowledge. Your grade will be composed of two parts.

Oral Report (20%): Each of your individual subjects illuminate in some fashion the general concepts
we pondered in Spring seminar. This year, you will deliver a brief review of how your work fits into a
site-specific conceptin a “panel” format. In conversation with one or more of your comrades working
on a related subject, you are to speak from 8-10 minutes on your specific topic. After each member of
the panel has spoken, you and your comrades will open up group discussion. One or both faculty
members will serve as facilitators. You may consult notes but shouldn’t read your presentation.

Because it is a group activity, this portion will be graded pass/fail
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40%:

Written Version (20%): Within forty-eight hours after your panel, you will submit a written version of
your oral report. This need be no longer than 500 words (three pages

Blog Posts: All students will arrange through the College Media Office (through Denise Blough at
blough.24@osu.edu) to connect to the ASC Blog site. Students are responsible for four blogs, though
you are both welcomed and encouraged to blog away.

Required blogs should run about two paragraphs. Photos are recommended but not required.
How to Blog

We have found that the blogs serve several good purposes. First, they give students the opportunity to
describe their experiences for family, friends, and the university community. Second, our program
benefactors read them and often give us feedback. And, finally, the blogs are an effective way of
engaging with the purposes of the WWII program.

The worst kind of blog is the travelogue: “I did this. I saw that. And then we went here.” If you want
to put that sort of stuffup on your personal social media, knock yourselves out. But that is not what
your class blogs should accomplish. As you write your official blogs you should remember that you are
seeing things that your readers haven’t and probably won’t. So don’t shy from thick description.
You’ve got to be the eyes for your readers.

Blog Requirements

1. One blog is required from each nation we visit: England; France; Poland; and Germany.

2. In addition, each of your blogs must be shaped around one of four themes:
a) The Interpretive Blog: How does the representation of the war experience embodied in the
sites we visit reflect what we’ve learned about that nation’s historical memory (the British
“People’s War”; the French tension between collaboration and resistance; the Polish claim to
national innocence; the German struggle with the reality of mass support for the Nazis)?
b) The Historian’s Blog: One blog should describe and assess the sites of a particular nation as
sources in themselves. How well do these sources align with what you’ve learned in your Spring
studies? What new material have you learned from them? What do the sources tell us that
seems particularly important to a broad grasp of the war experience?
c) The Contemporary Blog: As you’ve bopped around a particular place, what are seeing and
experiencing that seems to speak to the national character? What seem to be the current issues or
conditions as you make them out? What’s happening around you that seems noteworthy?
d) The Comparative Blog: Take two, three, or four of our main national museums and compare
their interpretations of their national war experience. How are they different? What do you
suppose they tell you about the particular nation and its collective memory?

Your blogs should only follow one of these themes at a time. Just as you must do one blog per
nation, so you must do each of these themes once. But you can do them in any order you wish,
as soon as you have the material to do so.
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WWII History In Europe Syllabus & Schedule

3. Able and Baker squads must submit their blogs as drafts to Professor Breyfogle for editing. Charlie
and Delta squads will submit them to Professor Steigerwald. Do not post blogs before they’ve been
edited.

4. Blogs will be graded pass/fail.

You will not receive a grade for History 3798 until you have submitted a thank-you
message to your respective donor(s) through the College of Arts & Sciences
mechanism. If you have not done so by the time grades are due June 4, you will
receive an incomplete.

Schedule

May 8 (Wednesday): Arrive London
Hotel in London:

Lancaster Gate Hotel

66 Lancaster Gate

London W2 3NA

Phone: +44 20 7262 5090
http://www.lancastergatehotelhydepark.co.uk/

Independent arrivals in London. Transfer on own to hotel.
14:00 Group Check In.

Neighborhood recon, and practice Tube trip into Westminster.

May 9 (Thursday): London
Breakfast at hotel

11:00 Group entry to Churchill Museum and Cabinet War Rooms

19:00 Group Dinner at Lancaster Gate
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May 10 (Friday) Bletchley Park
Breakfast at hotel

9:15 Meet in lobby; move to Euston Station for train to Bletchley Park
11:30 Tour of Bletchley Park with guide
Spies Like Us Panel: Paige Kaune & Austin Ward

14:00 Return to London

May 11 (Saturday): London
Breakfast at hotel

Free Day!

May 12 (Sunday) London
10:00 Imperial War Museum

Strategic Bombing Panel: Jared Del Orfano & Ian Mintz

May 13 (Monday): London to Bayeux

4:00 Depart by coach for Portsmouth. Boxed meals will be provided.
8:15 Ferry from Portsmouth to Caen.

15:00 Arrive in Caen.

15:30 Coach to Bayeux

Hotel in Bayeux:

Novotel Bayeux

117 Rue Saint-Patrice,

14400 Bayeux, France

+33231921611
https://www.accorhotels.com/gb/hotel-0964-
novotel-bayveux/index.shtml

Quick walking tour of area


https://www.accorhotels.com/gb/hotel-0964-novotel-bayeux/index.shtml
https://www.accorhotels.com/gb/hotel-0964-novotel-bayeux/index.shtml
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May 14 (Tuesday): Caen/Bayeux
9:45 Depart for Caen Memorial Museum
10:45 Entry to Museum

15:00 Abbey d’Ardenne

16:00 Pegasus Bridge

17:00: Return to Hotel

May 15 (Wednesday): Bayeux

9:00 Walk to Musee de la Tapisserie

9:30 Admission to Musee de la Tapisserie
11:00 — 13:00 Lunch in town

13:00 Coach to Arromanche

14:30 Admission to Arromanches 360 Theatre
15:00 Return to Hotel

15:30 Walk to British Cemetery

May 16 (Thursday) Bayeux
8:45 Depart hotel

9:30 Angoville au Plain Church
10:00 Utah Beach

10:30 Entry into Musee du Debarquement
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12:30 Depart for St Mere Eglise

13:00 Lunch on own in St Mere Eglise

14:00 Coach to La Cambe German Cemetery

14:30 Visit German Cemetery

3:15 Coach to Memorial Museum of the Battle of Normandy

Return to Bayeux

May 17 (Friday): Bayeux

9:00 Depart for visits to Pointe du Hoc

9:30 Pointe du Hoc: Walk the grounds

11:00 Entrance to American Cemetery, Normandy: Visit museum, walk the ground, visit the markers of
the Buckeye Twelve

13:30 Omaha Beach (lunch on the beach)

Battle of Normandy Panel: Frank Fioritto and Nick Coffey

15:30 Return to hotel

Note: This day’s itinerary depends on the tide schedule.

May 18 (Saturday): Bayeux/Paris

9:00 Depart for Paris

15:00 Check in at hotel

16:30 Memorial to the Victims of the Deportation
Area orientation

Hotel in Paris:

Hotel Ibis Bastille Opera Paris
15 Rue Breguet
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75011 Paris, France
0113149292020

May 19 (Sunday): Paris

Free Day!

May 20 (Monday) Paris

10:00 Visit to Musée de 1'Armée.

French Collaboration and Resistance Panel: Meghan De Vol, Steph Carlock, & Laura Jennings
12:30 Visit the De Gaulle Wing

15:00 Jeu de Palme

Culture and War; Culture as War Panel: Fiona Minich & Matthew Bonner
May 21 (Tuesday): Paris/Krakow

6:30 Coach Transfer to Charles De Gaulle Airport
10:00 Flight to Vienna

13:05 Flight to Krakow/coach to hotel
14:30 Coach to Hotel

Hotel in Krakow

Vienna House Andel’s Cracow

Pawia 3, 31-154

Krakow, Poland

48 12 660 01 00
www.viennahouse.com/index.php?id+955&1=0

Krakow Orientation

Ordinary Germans in the East Panel: Breanna Yashko & Aston Cole

May 22 (Wednesday): Krakow

8:30 Depart for Auschwitz-Birkenau


http://www.viennahouse.com/index.php?id+955&l=0
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10:30 Tour Auschwitz Camp

14:00 Return to hotel

May 23 (Thursday): Krakow
8:15 Leave hotel for Schindler Museum
9:10 Entry to Schindler

11:30 Return to Stare Misto

Not-so-Ordinary People Panel: Kirsten Long & Tori Riley

May 24 (Friday): Krakow/Berlin
9:00 Coach transfer from Krakow to Berlin
16:00 Arrive in Berlin

16:30 Neighborhood/U Bahn orientation
Hotel in Berlin

Holiday Inn Express Berlin

Stresemannstrasse 49 Berlin, 10963 — Germany
Phone: +49 4930 5679 4734

May 25 (Saturday): Berlin
10:00 German Historical Museum (Need student IDs)
Lunch on own in area

13:30 Topography of Terror Museum

German People and Nazi Oppression Panel: Kali Urbina & Natalie Miller

10
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May 26 (Sunday): Berlin
10:00 St. Mathias Church

11:00 Bendlerbloc-Von Stauffenberg Memorial, German Resistance Museum

The Movement that Never Was Panel: Riley Alton & Haley Grubb

14:00 Soviet War Memorial

May 27 (Monday): Berlin

11:00 Bundestag tour (Bring your passports!)
14:00 Treptower Park; Soviet Memorial & Cemetery

War in the East Panel: Tom Fogarty & Jesse Herrick
May 28 (Tuesday): Berlin

Free Day!

May 29 (Wednesday): Berlin/Potsdam

10:00 Depart for full day of touring in Potsdam

11:00 Wannsee House

13:00 Coach to Cecilienhof Grounds for lunch

Accounting for the Regime Panel: Katie Dudek & Drew Schroeder
15:10 Entry to Cecilienhof Palace

16:30 Stop at Olympic Stadium

19:00 Auf wiedersehen Group Meal

May 30 (Thursday): Berlin and Beyond

11
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Independent departures this morning. Transfer on own to airport for return flights.

Academic Misconduct.

It is the responsibility of the Committee on Academic Misconduct to investigate or establish procedures
for the investigation of all reported cases of student academic misconduct. The term “academic
misconduct” includes all forms of student academic misconduct wherever committed. Instructors shall
report all instances of alleged academic misconduct to the committee (Faculty Rule 3335-5-487). For
additional information, see the Code of Student Conduct at http://studentlife.osu.edu/pdfs/csc_12-31-

07.pdf.

Comrade Code of Conduct
History 3798.02, May 2019

As a participant in History 3798.02, The Transnational History of WWII in Europe Study Tour, I agree to
abide by the following:

General Expectations:
e Mutual Respect
o All comrades and advisors will show respect for one another.
o This mustinclude sensitivity to the weight of the history that we are studying, and all should
recognize that comrades may have different reactions and experiences for each site.
e External Respect
o All comrades will respect different countries, cultures, and they will honor the profound nature
and depth of the sites that we visit.
e Public Conduct
o All comrades agree not to be a burden to comrades in terms of safety regulation, and all
comrades agree to behave in a way that represents all entities and fellow comrades appropriately
o All comrades agree not to engage in unseemly nor inappropriate behavior.
e Comrade Contributions
o Equitable contribution and investment in all tasks, discussions, and materials is expected and
required.

Group Responsibilities:

12
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Punctuality
o All comrades should arrive on time to predetermined excursions, or you must deal with the wrath
of Jared!
Roommate Respect
o All comrades should be mindful and respectful towards the personal preferences, sleep, and
belongings of their roommates.
Comrade Awareness
o All comrades should either travel with other comrades or let someone know what their plans are
in order to maintain safety and respect for personal space.
o No Comrade Shall be Left Behind.
Financial Responsibility
o All comrades agree to pay back any and all dues when another pays for them, and all comrades
agree to return borrowed items in a timely matter.

13



GE THEME COURSES

Overview

Courses that are accepted into the General Education (GE) Themes must meet two sets of Expected
Learning Outcomes (ELOs): those common for all GE Themes and one set specific to the content of the
Theme. This form begins with the criteria common to all themes and has expandable sections relating to
each specific theme.

A course may be accepted into more than one Theme if the ELOs for each theme are met. Courses seeing
approval for multiple Themes will complete a submission document for each theme. Courses seeking
approval as a 4-credit, Integrative Practices course need to complete a similar submission form for the
chosen practice. It may be helpful to consult your Director of Undergraduate Studies or appropriate support
staff person as you develop and submit your course.

Please enter text in the boxes to describe how your class will meet the ELOs of the Theme to which it
applies. Please use language that is clear and concise and that colleagues outside of your discipline will be
able to follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the
reviewers will also have that document Because this document will be used in the course review and
approval process, you should be as specific as possible, listing concrete activities, specific theories, names
of scholars, titles of textbooks etc.

Course Subj ect & numb er History 3798.02, Transnational History of WWII in

General Expectations of All Themes

GOAL 1: Successful students will analyze an important topic or idea at a more advanced and
in-depth level than the foundations.

Please briefly identify the ways in which this course represents an advanced study of the focal theme.
In this context, “advanced” refers to courses that are e.g., synthetic, rely on research or cutting-edge
findings, or deeply engage with the subject matter, among other possibilities. (50-500 words)

History 3798.02 is the study-abroad capstone course in the Program in the Transnational History of WWII and is
conducted in the May Term. Students accepted into the Program take two prerequisite courses in Spring and
encouraged to take at least one other associated course. They therefore have a fair grounding in the general history of
the war and the specific details related to the site visits made while traveling in May.

The overarching pedagogical aim of the program is to have students grapple at length and in depth with three of the
most profound consequences of World War IlI: 1) the erasure of the distinction between combatants and
non-combatants; 2) the fine lines between and ethical quandaries at play in the tension between collaboration and
resistance; and 3) the mobilization of racial hatred and its genocidal results. Each of these raise vexing ethical and
historical questions, and they cut to the heart of what a humanistic education ought aim at.

Beyond those specific themes, the Program seeks to emphasize the human trauma of war and in so doing disabuse
students of the American mythology of "the good war." In addition, we test the assertions and factual accuracy of the
various national mythologies, since each of our visits--England, France, Poland, and Germany in that order--are to
nations with very distinct public memories of the war.




Course Subj ect & number History 3798.02, Transnational History of WWII ir

ELO 1.1 Engage in critical and logical thinking about the topic or idea of the theme. Please link this
ELO to the course goals and topics and indicate specific activities/assignments through which it will be met. (50-

700 words)

While History 3798.02 pursues these aims and maintains continuity with the prerequisite courses, it adds another layer, one very much in keeping with the GE
Citizenship Pathway. Students are charged with understanding the particularities of the national memories of the war in each of the countries we visit, measuring it
against the scholarship they have become familiar with in the Spring classes, and then comparing the various national interpretations. The source material for these
judgments come from the public histories they encounter in the museums and other sites. Inherent in this exercise is the understanding that public memory is a
complicated mix of experience, organic responses to experience, and state-directed imperatives, rooted in funding and law among other things, that can change over
time.

Each nation has its own general, if not official, interpretation of the war experience. The British consider WWII "the people's war," during which national unity supposedly
eclipsed the deep class divisions of that notoriously class-riven society. Since the war, the French have habitually exaggerated the effect and extent of resistance
against the Nazis while dismissing the Vichy collaboration regime as somehow "un-French." The Poles are more determined than ever to insist that they were the most
victimized of all people and that Poles do not bear any responsibility in the Holocaust. The Germans, meanwhile, have had to come to terms with Nazism, including the
extent of popular support for the regime, and students are exposed at some length and depth to how they have come to terms with their past.

Students are familiarized with these national attitudes during their Spring term courses. In May, they see them deployed in the renderings of public history.

Understanding how the war has a different mythology in each country should alert students to the American mythology of the "Good War" and encourage a critical
reckoning with the distortions embedded in it.

Course Specific: Let me offer two specific points at which students see these national mythologies. The WWII section in the Imperial War Museum, the embodiment of
British national memory, is built around the story of a working-class, southbank family who sent several sons to war and several daughters to war work, and endured the
dangers and privations of the London Blitz. That section then bleeds into an area that depicts the Blitz and the Battle of Britain. The "people's war" is front-and-center.

The first day in Normandy students visit Le Musee de Memorial in Caen. The Museum is ostensibly dedicated to peace and in many ways is an excellent museum. But
the section dealing with Vichy collaboration is half that dedicated to the Resistance, and the implication is not lost on our students. Toward the end of the section on
WWII (the other half of the Museum covers the Cold War, and by the way makes no mention of the French wars in either Vietnam or Algeria), there is a bloc about the
Liberation of Paris. The text reads: "With or without the help of the Allies, the French Resistance would have liberated all of France." It's true that the Resistance led the
way in the liberation of Paris, beginning on August 19, 1944. Even there, however, the Nazis bugged out because allied armies were on their doorstep. Students know
this. I've been surprised at how alert the students are to that particular--and relatively small--expression of the French mythology of Resistance.

ELO 1.2 Engage in an advanced, in-depth, scholarly exploration of the topic or idea of the theme.
Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will

be met. (50-700 words)

While traveling in History 3798.02 students continue the individual research projects they developed during their
Spring seminar (History 3670). Each of those projects is at least tangentially related to one of the historical sites we
visit. They are assigned individualized readings designed to relate their Spring work as directly as possible to the
related site. They then offer a 20-minute mini-lecture to the group that covers the subject matter and explains the
significance of the site. They submit a brief reflection essay on how and to what extent the experience of the site
itself spoke to their ideas regarding the subject matter. In short, how did the direct experience intersect with their
settled ideas?

Course Specifics:

Paris, Tuileries Garden: In 2019, two students did their work on different aspects of the Parisian art scene under the
occupation. Part of that story includes the massive Nazi theft from mostly private, mostly Jewish collections. That
theft was organized through offices at the Jeu de Paume, which the Louvre owned. There, Rose Valland, an art
historian and resistant, worked as a scribe, and she painstakingly recorded everything stolen and where it was taken.
Because of her courage, a fair amount of the stolen art was recovered after the war. For the student presentations,
we chose a sitting area near the steps leading to that building, which just happens to be located across the street
from the Hotel Meurice, which was the headquarters of the Nazi occupation authority. One could almost hear the
boots. The setting brought home to all of us--but most effectively for the two presenters--just how much courage
Valland must have had to pull off that operation almost directly in the line of sight of occupation administrators.

Oswiecim, Poland, Auschwitz: | shouldn't need to elaborate here. Students who do their work on some element of
the Holocaust have everything they've learned magnified a hundred-fold after experiencing Auschwitz. No one
comes from there unaffected. There are no words.
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GOAL 2: Successful students will integrate approaches to the theme by making
connections to out-of-classroom experiences with academic knowledge or across disciplines
and/or to work they have done in previous classes and that they anticipate doing in future.

ELO 2.1 Identify, describe, and synthesize approaches or experiences as they apply to the theme.
Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will

be met. (50-700 words)

Connecting the out-of-classroom experiences of travel with the academic knowledge acquired in their Spring courses pretty
much sums up what 3798.02 does. It rather goes without saying. In keeping with the description above about how students
carry both their general knowledge and individual projects from the Spring pre-req courses, some students are able to
connect that with their travel and then to their careers.

Course Specifics: One of our England days (second or third in country) we take the train up to Bletchley Park, which had
been the home of British Naval Intelligence's cryptography program, the famous Ultra program. Each year, we have a few
students in the security studies program, and they usually gravitate to this subject area for their individual work. Visiting
Bletchley adds to their knowledge in two important ways. First, they get a feel for the day-to-day intensity of the work, which
went on 24-7-365. In the last four years, the vast improvements at the site have opened up seven of the work "huts," and
students see what close quarters people worked in. It is all the more amazing that Hut 4 folks were not permitted to interact
with those in Hut 5, even though they might have worked within twenty feet of one another for several years. The second
takeaway is how many people it took to run Ultra--some 12,000 in all, about 75% of whom were women (including Princess
Kate's grandmother, not the least reason Bletchley has enjoyed a funding bonanza of late). Yes, the books point that out.
But being there and seeing the lifesize photos of the "wrens" brings the point home with real immediacy.

Among the security-studies majors who have gone through the program, one is in the State Department and one is working
for Booze-Hamilton doing intelligence analysis for the Defense Department. I'm pretty sure that their classroom study and
their travel figured directly into their careers.

ELO 2.2 Demonstrate a developing sense of self as a learner through reflection, self-assessment, and
creative work, building on prior experiences to respond to new and challenging contexts. Please link
this ELO to the course goals and topics and indicate specific activities/assignments through which it will be met.

(50-700 words)

Study-abroad programs have several major aims. But surely one of them is that students learn about themselves, gain experience and hopefully self-confidence in
moving in inter-cultural environments, and begin to see themselves as citizens of the world. Toward that end, we always allow students plenty of time to explore the
places we take them. Our collective work usually ends in mid-afternoon, which allows them to satisfy their bucket lists. Some head to Harry Potter World in England,
some to the symphony. Usually a group takes in a Shakespeare in the Round. In Paris, they have time to begin working through the museums (and you all know a
lifetime isn't enough to get through them). They like karaoke in Krakow (who knew?), and | don't even want to know what they're doing at 3am in Berlin. Among my rules
is that things will go wrong and there is no whining. We've had our luggage spilled out on a highway because the driver didn't lock the compartment. We've been in
emergency rooms in three different countries and more than once. And then there's the weather.

Course Specifics: We do not travel to or return from Europe as a group. Our expectation is that students will arrange their own itineraries. Doing so is itself a useful
exercise. But we also want to encourage them to travel before, after, or both on their own, so long as they meet the group on time in London the day we officially begin.

Because the WWII Program has its own endowment, we are able to subsidize student travel sufficiently so to encourage independent travel outside the program. And as
the endowments have grown, we've been able to increase our subsidies to the degree that most students can take advantage of the opportunity to travel more. Itis
more common that those who don't are students who have job obligations back home, rather than students who can't afford to.

They're remarkably inventive--not to say a bit reckless--in setting their plans. Some of the itineraries are just crazy--long layovers, wild connections, remote airports.
Students often stop off in Dublin on their way over, sometimes by way of Iceland. After the program ends in Berlin, they find their way to Munich, Prague, Budapest,
Venice, Milan, and elsewhere. In 2014, two students traveling together crossed the Mediterranean twice. A student in 2016 didn't come home until Fall term began. In
2019, a student went to Estonia, where an aunt works at the consulate.

| want to emphasize that this extra travel is not accidental. Itis by design.




History 3798.02, Transnational History of WWII ir

Course subject & number

Specific Expectations of Courses in Citizenship

GOAL 1: Successful students will explore and analyze a range of perspectives on local,
national, or global citizenship, and apply the knowledge, skills, and dispositions that
constitute citizenship.

ELO 1.1 Describe and analyze a range of perspectives on what constitutes citizenship and how it
differs across political, cultural, national, global, and/or historical communities. Please link this
ELO to the course goals and topics and indicate specific activities/assignments through which it will be met.

(50-700 words)

History 3798.02 contributes to student understanding of the dynamics of citizenship at a number of important junctions. Indeed, the fundamental importance of citizenship--"the right to have rights,” as Hannah Arendt
famously defined it--is probably the most important lesson from WWII. For tens of millions of civilians, citizenship was the difference between life and death. There was nothing abstract about it. And the really
wrenching question is: What happens to citizenship when nation-states crumble, when borders are erased?

Course Specifics: Because citizenship is so central to what we do, I'll locate three specific points at which we hash out the realities on the ground.

1) Paris, Memorial to the Martyrs of the Deportation: This small, inconspicuous site could be the most missed historical memorial in the world. It is tucked into tiny triangular park, hard against the river, directly behind
Notre Dame. Itis a good place to discuss French culpability in the Holocaust. The memorial was not built until the early Sixties, and even then the Gaullists lacked the honesty to use the word "Jews" in either the
site name or the display itself, which is decidedly ambiguous. A recent expansion has gone some distance to compensate for the original omissions. So students are exposed to both the bad old days and the
somewhat better present.

In Spring term, students learn the history. There were roughly 350,000 Jews in France at the outset of war in 1939. Many of them were recent immigrants, some from Nazi Germany and Austria, others rather less
recently from Eastern Europe. In 1941, the Vichy Regime laid down Jewish laws in some ways more draconian than the Nazi Nuremberg laws. Vichy's Office of Jewish Affairs was in the hands of a radical
anti-Semite, Xavier Vallat, and it was French police, not German soldiers, who rounded up thousands of Parisians Jews in the infamous Vel' d'Hiv roundup in July 1942. In the end, some 76,000 Jews were taken
from France to their deaths, many at Auschwitz. And yet, 80% of the Jews in France in 1939 survived--to be sure, very often in hiding, most certainly having lost their professional positions and their homes. What
saved them was citizenship. Even Vichy, with Pierre Laval at its administrative head, was jealous enough of French autonomy that Jewish citizens were largely spared. Even Fascists, it appears, are jealous enough
of their nationalist prerogatives to deny other states to murder their citizens.

2) Oswigcim, Poland, Auschwitz:The largest group of victims at Auschwitz were some 450,000 Hungarians, whose deportation directly to the death camp began in May 1944, after the Nazis pressured Miklos Horthy
to liquidate the largest remaining population of European Jews. Until that point, Horthy had adopted a course much like Vichy. Horthy retained some bit of independence early in the war, because Hungary fought
alongside the Germans in an anti-Bolshevik cause. Large work gangs of Hungarian Jews were put to labor for the German Army, and Hungary's Jews were placed under many restrictions. But Horthy remained
jealous of his sovereignty. When the Hungarians left the war after their decimation at Stalingrad, the Regency was vulnerable to the Nazis, who marginalized Horthy in Spring 1944. Then the deportations began.
Over the next six months, the deportations ebbed and flowed; what was left of the Horthy government prioritized protecting Jewish citizens in Budapest.

While the Auschwitz presentations (appointed guides lead all groups, and they tell a coordinated, vetted narrative) do not venture into this Hungarian history, much of the guided narrative speaks of the Hungarian
deportees.

3) Potsdam, GE: On our last day, we stop at the Cecilienhof Palace in Potsdam. It was the location of the Potsdam Conference,where among many other enormous issues, the borders of Poland were redrawn. The
displays in the conference room include accounts of the Displaced Persons crisis. Atwar's end, somewhere between 14-20 million people were set loose. German citizens and ethnic Germans who had been moved
into the eastern Reich Empire, in Poland, Ukraine, and the Baltics, were forced west. Millions of people who had been imprisoned or forced into slave labor in Nazi Germany were left stateless. It was the largest
refugee crisis in human experience, and among other things was influential in nudging the new United Nations to define human rights in ways detached from national belonging in the 1948 Universal Declaration of
Human Rights.

ELO 1.2 Identify, reflect on, and apply the knowledge, skills and dispositions required for
intercultural competence as a global citizen. Please link this ELO to the course goals and topics and
indicate specific activities/assignments through which it will be met. (50-700 words)

Nothing builds inter-cultural competence better than travel. And we know that many of our students have not had the opportunity to do so. | have had students who have never been on
atrain or a plane in their lives. Imagine the leap for them to make their own travel itinerary and then get themselves to our London hotel. In 2015, we had a student from Toledo , Peter

Yeager, who had never even visited Cleveland. Columbus was the largest city he'd ever seen. He arranged his flights from Columbus to New York to Dublin to London's City airport. To
be honest, | didn't even know City existed. Peter had to find his way along the Tube to the Hyde Park area where our hotel was located. What a sense of accomplishment he had when
he showed up, just a little worse for the wear.

Course Specifics: Oh France! Many of our students come with American anti-French attitudes, having presumably heard that the French "hate us," that they are rude, and that they will
act on their attitudes in any number of ways. As a bit of a Francophile, | don't have much patience with this point of view. | usually have a French colleague speak to them before we
travel and explain how easy it could be to misinterpret basic French customs as somehow French hostility. We explain, for instance, that Normans are characteristically reserved and
that Paris is one of the densest cities in the developed world. Parisians tend to mind their own business because they're stuffed together in the Metro or on the streets. We explain that
the French have a very different approach to customer service, especially in restaurants, than Americans. No French waitperson will come to your table and tell you their first name.
Because they're actually paid humanely and don't depend on tips, they don't obsess with turning tables--it just isn't a part of their business model. They believe that eating slowly and
enjoying conversation or just people watching are life essentials, and so they won't hover over you in the effort to get you finished and get you out. They're not ignoring you because
you're an American. If you want them, just raise your hand. Sooner or later, they'll get there.

If they have some language skills, we encourage them to use them as much as possible. Surely you all know this can be frustrating for students who are anxious to use their French or
German (haven't had anyone with Polish yet), because the Europeans are so much more linguistically versatile than we. Germans--even more so, Dutch or Danes--would rather just cut
to the chase than indulge an American in halting language and quickly veer to their strong English.

French generosity is such that they are more willing to allow our students to use their language if they try. We often have students who have worked long and hard on their French and
encourage them to lead us into places where we need tickets or otherwise need to engage with locals. It's so good for them and another point where self-confidence is gained.

An anecdote: One such student secured enough self-confidence that she taught in French schools for two years after graduation. She then spent two years in the Peace Corps in
Senegal.
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GOAL 2: Successful students will examine notions of justice amidst difference and analyze
and critique how these interact with historically and socially constructed ideas of
citizenship and membership within societies, both within the US and/or around the world.

ELO 2.1 Examine, critique, and evaluate various expressions and implications of diversity, equity,
inclusion, and explore a variety of lived experiences. Please link this ELO to the course goals and topics and
indicate specific activities/assignments through which it will be met. (50-700 words)

History 3798.02 intersects with this ELO at any number of points. But I'll point to a somewhat macabre activity and
then a secondary line of analysis that we undertake.

Course Specifics: One the really weird things about Normandy, which | had no idea about before beginning to travel
there, is how military cemeteries were and are constituted. We visit cemeteries from each participating nation as
another way to judge different national memories. But it's macabre stuff. Most remains were buried and reburied
several times, usually at least three times. Who belongs and doesn't and how the distinctions were made is really
kind of a mess, but a fascinating one.

To the point, however, our students tend to think the imperial breadth of the British seems most humane. The iconic
US cemetery at Coleville sur Mer allows for two kinds of deceased--Christians and Jews--and lays them out in Fordist
uniformity. French cemetery (there's only one to my knowledge since the Free French engaged in very little combat)
includes Muslim graves that honor the Africans who made up the bulk of the famed Second Armored division.

The British tradition is that no one who dies on a battlefield should go unacknowledged. The British cemetery in
Bayeux contains graves of hundreds of Germans, for instance. But it also recognizes men from the colonies, from the
Caribbean to Asia. In the US cemetery, no way that happens.

2.2 Analyze and critique the intersection of concepts of justice, difference, citizenship, and how
these interact with cultural traditions, structures of power and/or advocacy for social change. Please
link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be met.

(50-700 words)

It is perhaps an unfortunate part of the historical material we wrestle with in History 3798.02 that we come at this ELO rather backwards: that is,
we see some of the worst denials of justice and difference in human experience. Surely there is important value in learning that history. It's
impossible to find clearer examples of how important citizenship and respect for difference are to basic human dignity than this history.

The radical nature of the Holocaust magnifies those rare instances when the spirit of resistance and courageous generosity interrupt the death
marches. We look for those glimpses of light. They flicker in, say, the story of Rudolf Vrba and Alfred Wetzler, mere teenagers when they
escaped from Auschwitz, made their way to Budapest, and described the mass murders they'd seen in such persuasive terms that the plea to
bomb the camp made its way to Washington. We see the light again in the martyrdom story of Dietrich Bonhoeffer, the German theologian
who, along with his brothers and sisters, participated in the small internal resistance to the Nazi regime. He and his brother-in-law Hans Von
Dohnayi, were executed on April 8, 1945, three weeks before Hitler committed suicide. The church where Bonhoeffer was ordained in 1931 is
in central Berlin. We sit on the steps. And we remind ourselves about the reading we did in Spring on him. We've had extraordinary
discussions about civic courage on that spot. ltis, in fact, among my favorite teaching spots in a whole run of remarkable spots.

Course Specifics: We visit the German Resistance Memorial and Museum in Berlin, situated above the courtyard where Klaus Von
Stauffenberg and three other participants in the July 20, 1944 attempt to assassinate Hitler were executed. The layout of the Museum makes
the argument that civil courage grows from deep commitments to independent institutional roots and intellectual and moral commitments.
There is a room on how trade unions generated resistance; another on the political resistance from leftwing parties; another on religious
resistance; and, this being Berlin after all, another on the political resistance spun out of cultural radicals and radical youth--the Edelweiss
Pirates and the White Rose, for example.
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	How does this represent advanced study in this theme?: History 3798.02 is the study-abroad capstone course in the Program in the Transnational History of WWII and is conducted in the May Term.  Students accepted into the Program take two prerequisite courses in Spring and encouraged to take at least one other associated course.  They therefore have a fair grounding in the general history of the war and the specific details related to the site visits made while traveling in May.  

The overarching pedagogical aim of the program is to have students grapple at length and in depth with three of the most profound consequences of World War II: 1) the erasure of the distinction between combatants and non-combatants; 2) the fine lines between and ethical quandaries at play in the tension between collaboration and resistance; and 3) the mobilization of racial hatred and its genocidal results. Each of these raise vexing ethical and historical questions, and they cut to the heart of what a humanistic education ought aim at.  

Beyond those specific themes, the Program seeks to emphasize the human trauma of war and in so doing disabuse students of the American mythology of "the good war."  In addition, we test the assertions and factual  accuracy of the various national mythologies, since each of our visits--England, France, Poland, and Germany in that order--are to nations with very distinct public memories of the war.  



	ELO 1: 
	1 Engage in critical and logical thinking about the topic or idea of the theme:  
While History 3798.02 pursues these aims and maintains continuity with the prerequisite courses, it adds another layer, one very much in keeping with the GE Citizenship Pathway.  Students are charged with understanding the particularities of the national memories of the war in each of the countries we visit, measuring it against the scholarship they have become familiar with in the Spring classes, and then comparing the various national interpretations.  The source material for these judgments come from the public histories they encounter in the museums and other sites.  Inherent in this exercise is the understanding that public memory is a complicated mix of experience, organic responses to experience, and state-directed imperatives, rooted in funding and law among other things, that can change over time. 

Each nation has its own general, if not official, interpretation of the war experience.  The British consider WWII "the people's war," during which national unity supposedly eclipsed the deep class divisions of that notoriously class-riven society.  Since the war, the French have habitually exaggerated the effect and extent of resistance against the Nazis while dismissing the Vichy collaboration regime as somehow "un-French."  The Poles are more determined than ever to insist that they were the most victimized of all people and that Poles do not bear any responsibility in the Holocaust.  The Germans, meanwhile, have had to come to terms with Nazism, including the extent of popular support for the regime, and students are exposed at some length and depth to how they have come to terms with their past.  

Students are familiarized with these national attitudes during their Spring term courses.  In May, they see them deployed in the renderings of public history.   

Understanding how the war has a different mythology in each country should alert students to the American mythology of the "Good War" and encourage a critical reckoning with the distortions embedded in it. 

Course Specific: Let me offer two specific points at which students see these national mythologies.  The WWII section in the Imperial War Museum, the embodiment of British national memory, is built around the story of a working-class, southbank family who sent several sons to war and several daughters to war work, and endured the dangers and privations of the London Blitz.   That section then bleeds into an area that depicts the Blitz and the Battle of Britain. The "people's war" is front-and-center. 

The first day in Normandy students visit Le Musee de Memorial in Caen. The Museum is ostensibly dedicated to peace and in many ways is an excellent museum.  But the section dealing with Vichy collaboration is half that dedicated to the Resistance, and the implication is not lost on our students.  Toward the end of the section on WWII (the other half of the Museum covers the Cold War, and by the way makes no mention of the French wars in either Vietnam or Algeria), there is a bloc about the Liberation of Paris.  The text reads: "With or without the help of the Allies, the French Resistance would have liberated all of France." It's true that the Resistance led the way in the liberation of Paris, beginning on August 19, 1944.  Even there, however, the Nazis bugged out because allied armies were on their doorstep.  Students know this.  I've been surprised at how alert the students are to that particular--and relatively small--expression of the French mythology of Resistance.  
	2 Engage in an advanced, in-depth, scholarly exploration of the topic or idea of the theme: 
While traveling in History 3798.02 students continue the individual research projects they developed during their Spring seminar (History 3670).  Each of those projects is at least tangentially related to one of the historical sites we visit.  They are assigned individualized readings designed to relate their Spring work as directly as possible to the related site.  They then offer a 20-minute mini-lecture to the group that covers the subject matter and explains the significance of the site.  They submit a brief reflection essay on how and to what extent the experience of the site itself spoke to their ideas regarding the subject matter.  In short, how did the direct experience intersect with their settled ideas?

Course Specifics:
Paris, Tuileries Garden: In 2019, two students did their work on different aspects of the Parisian art scene under the occupation.  Part of that story includes the massive Nazi theft from mostly private, mostly Jewish collections.  That theft was organized through offices at the Jeu de Paume, which the Louvre owned.  There, Rose Valland, an art historian and resistant, worked as a scribe, and she painstakingly recorded everything stolen and where it was taken.  Because of her courage, a fair amount of the stolen art was recovered after the war. For the student presentations, we chose a sitting area near the steps leading to that building, which just happens to be located across the street from the Hotel Meurice, which was the headquarters of the Nazi occupation authority. One could almost hear the boots.  The setting brought home to all of us--but most effectively for the two presenters--just how much courage Valland must have had to pull off that operation almost directly in the line of sight of occupation administrators.  

Oświęcim, Poland, Auschwitz: I shouldn't need to elaborate here.  Students who do their work on some element of the Holocaust have everything they've learned magnified a hundred-fold after experiencing Auschwitz.  No one comes from there unaffected.  There are no words.  
	1 Describe and analyze a range of perspectives on what constitutes citizenship and how it differs across political, cultural, national, global, and/or historical communities: History 3798.02 contributes to student understanding of the dynamics of citizenship at a number of important junctions.  Indeed, the fundamental importance of citizenship--"the right to have rights," as Hannah Arendt famously defined it--is probably the most important lesson from WWII.  For tens of millions of civilians, citizenship was the difference between life and death.  There was nothing abstract about it.  And the really wrenching question is: What happens to citizenship when nation-states crumble, when borders are erased?

Course Specifics: Because citizenship is so central to what we do, I'll locate three specific points at which we hash out the realities on the ground. 

1) Paris, Memorial to the Martyrs of the Deportation: This small, inconspicuous site could be the most missed historical memorial in the world.  It is tucked into tiny triangular park, hard against the river, directly behind Notre Dame.  It is a good place to discuss French culpability in the Holocaust.  The memorial was not built until the early Sixties, and even then the Gaullists lacked the honesty to use the word "Jews" in either the site name or the display itself, which is decidedly ambiguous.  A recent expansion has gone some distance to compensate for the original omissions. So students are exposed to both the bad old days and the somewhat better present.

In Spring term, students learn the history. There were roughly 350,000 Jews in France at the outset of war in 1939.  Many of them were recent immigrants, some from Nazi Germany and Austria, others rather less recently from Eastern Europe.  In 1941, the Vichy Regime laid down Jewish laws in some ways more draconian than the Nazi Nuremberg laws.  Vichy's Office of Jewish Affairs was in the hands of a radical anti-Semite, Xavier Vallat, and it was French police, not German soldiers, who rounded up thousands of Parisians Jews in the infamous Vel' d'Hiv roundup in July 1942.  In the end, some 76,000 Jews were taken from France to their deaths, many at Auschwitz. And yet, 80% of the Jews in France in 1939 survived--to be sure, very often in hiding, most certainly having lost their professional positions and their homes.  What saved them was citizenship.  Even Vichy, with Pierre Laval at its administrative head, was jealous enough of French autonomy that Jewish citizens were largely spared.  Even Fascists, it appears, are jealous enough of their nationalist prerogatives to deny other states to murder their citizens.  

2) Oświęcim, Poland, Auschwitz:The largest group of victims at Auschwitz were some 450,000 Hungarians, whose deportation directly to the death camp began in May 1944, after the Nazis pressured Miklos Horthy to liquidate the largest remaining population of European Jews.  Until that point, Horthy had adopted a course much like Vichy.  Horthy retained some bit of independence early in the war, because Hungary fought alongside the Germans in an anti-Bolshevik cause.  Large work gangs of Hungarian Jews were put to labor for the German Army, and Hungary's Jews were placed under many restrictions.  But Horthy remained jealous of his sovereignty.  When the Hungarians left the war after their decimation at Stalingrad, the Regency was vulnerable to the Nazis, who marginalized Horthy in Spring 1944. Then the deportations began.  Over the next six months, the deportations ebbed and flowed; what was left of the Horthy government prioritized protecting Jewish citizens in Budapest. 

While the Auschwitz presentations (appointed guides lead all groups, and they tell a coordinated, vetted narrative) do not venture into this Hungarian history, much of the guided narrative speaks of the Hungarian deportees.  

3) Potsdam, GE: On our last day, we stop at the Cecilienhof Palace in Potsdam.  It was the location of the Potsdam Conference,where among many other enormous issues, the borders of Poland were redrawn.  The displays in the conference room include accounts of the Displaced Persons crisis.  At war's end, somewhere between 14-20 million people were set loose.  German citizens and ethnic Germans who had been moved into the eastern Reich Empire, in Poland, Ukraine, and the Baltics, were forced west.  Millions of people who had been imprisoned or forced into slave labor in Nazi Germany were left stateless.  It was the largest refugee crisis in human experience, and among other things was influential in nudging the new United Nations to define human rights in ways detached from national belonging in the 1948 Universal Declaration of Human Rights.  
	2 Identify, reflect on, and apply the knowledge, skills and dispositions required for intercultural competence as a global citizen: Nothing builds inter-cultural competence better than travel.  And we know that many of our students have not had the opportunity to do so.  I have had students who have never been on a train or a plane in their lives.  Imagine the leap for them to make their own travel itinerary and then get themselves to our London hotel.  In 2015, we had a student from Toledo , Peter Yeager, who had never even visited Cleveland.  Columbus was the largest city he'd ever seen.  He arranged his flights from Columbus to New York to Dublin to London's City airport. To be honest, I didn't even know City existed.  Peter had to find his way along the Tube to the Hyde Park area where our hotel was located.  What a sense of accomplishment he had when he showed up, just a little worse for the wear.

Course Specifics: Oh France! Many of our students come with American anti-French attitudes, having presumably heard that the French "hate us," that they are rude, and that they will act on their attitudes in any number of ways.  As a bit of a Francophile, I don't have much patience with this point of view.  I usually have a French colleague speak to them before we travel and explain how easy it could be to misinterpret basic French customs as somehow French hostility.  We explain, for instance, that Normans are characteristically reserved and that Paris is one of the densest cities in the developed world.  Parisians tend to mind their own business because they're stuffed together in the Metro or on the streets.  We explain that the French have a very different approach to customer service, especially in restaurants, than Americans.  No French waitperson will come to your table and tell you their first name.  Because they're actually paid humanely and don't depend on tips, they don't obsess with turning tables--it just isn't a part of their business model.  They believe that eating slowly and enjoying conversation or just people watching are life essentials, and so they won't hover over you in the effort to get you finished and get you out.  They're not ignoring you because you're an American.  If you want them, just raise your hand.  Sooner or later, they'll get there. 

If they have some language skills, we encourage them to use them as much as possible.  Surely you all know this can be frustrating for students who are anxious to use their French or German (haven't had anyone with Polish yet), because the Europeans are so much more linguistically versatile than we.  Germans--even more so, Dutch or Danes--would rather just cut to the chase than indulge an American in halting language and quickly veer to their strong English.  

French generosity is such that they are more willing to allow our students to use their language if they try.  We often have students who have worked long and hard on their French and encourage them to lead us into places where we need tickets or otherwise need to engage with locals.  It's so good for them and another point where self-confidence is gained. 

An anecdote: One such student secured enough self-confidence that she taught in French schools for two years after graduation.  She then spent two years in the Peace Corps in Senegal.  




	Course subject & number: History 3798.02, Transnational History of WWII in Europe Study Tour
	ELO 2: 
	1 Identify, describe, and synthesize approaches or experiences as they apply to the theme: Connecting the out-of-classroom experiences of travel with the academic knowledge acquired in their Spring courses pretty much sums up what 3798.02 does.  It rather goes without saying.  In keeping with the description above about how students carry both their general knowledge and individual projects from the Spring pre-req courses, some students are able to connect that with their travel and then to their careers.  

Course Specifics: One of our England days (second or third in country) we take the train up to Bletchley Park, which had been the home of British Naval Intelligence's cryptography program, the famous Ultra program.  Each year, we have a few students in the security studies program, and they usually gravitate to this subject area for their individual work.  Visiting Bletchley adds to their knowledge in two important ways.  First, they get a feel for the day-to-day intensity of the work, which went on 24-7-365. In the last four years, the vast improvements at the site have opened up seven of the work "huts," and students see what close quarters people worked in.  It is all the more amazing that Hut 4 folks were not permitted to interact with those in Hut 5, even though they might have worked within twenty feet of one another for several years.  The second takeaway is how many people it took to run Ultra--some 12,000 in all, about 75% of whom were women (including Princess Kate's grandmother, not the least reason Bletchley has enjoyed a funding bonanza of late).  Yes, the books point that out.  But being there and seeing the lifesize photos of the "wrens" brings the point home with real immediacy.  

Among the security-studies majors who have gone through the program, one is in the State Department and one is working for Booze-Hamilton doing intelligence analysis for the Defense Department. I'm pretty sure that their classroom study and their travel figured directly into their careers.  
	2 Demonstrate a developing sense of self as a learner through reflection, self-assessment, and creative work, building on prior experiences to respond to new and challenging contexts: 
Study-abroad programs have several major aims.  But surely one of them is that students learn about themselves, gain experience and hopefully self-confidence in moving in inter-cultural environments, and begin to see themselves as citizens of the world.  Toward that end, we always allow students plenty of time to explore the places we take them.  Our collective work usually ends in mid-afternoon, which allows them to satisfy their bucket lists.  Some head to Harry Potter World in England, some to the symphony.  Usually a group takes in a Shakespeare in the Round.  In Paris, they have time to begin working through the museums (and you all know a lifetime isn't enough to get through them).  They like karaoke in Krakow (who knew?), and I don't even want to know what they're doing at 3am in Berlin. Among my rules is that things will go wrong and there is no whining. We've had our luggage spilled out on a highway because the driver didn't lock the compartment. We've been in emergency rooms in three different countries and more than once. And then there's the weather.

Course Specifics: We do not travel to or return from Europe as a group.  Our expectation is that students will arrange their own itineraries.  Doing so is itself a useful exercise.  But we also want to encourage them to travel before, after, or both on their own, so long as they meet the group on time in London the day we officially begin. 

Because the WWII Program has its own endowment, we are able to subsidize student travel sufficiently so to encourage independent travel outside the program. And as the endowments have grown, we've been able to increase our subsidies to the degree that most students can take advantage of the opportunity to travel more.  It is more common that those who don't are students who have job obligations back home, rather than students who can't afford to. 

They're remarkably inventive--not to say a bit reckless--in setting their plans.  Some of the itineraries are just crazy--long layovers, wild connections, remote airports.  Students often stop off in Dublin on their way over, sometimes by way of Iceland.  After the program ends in Berlin, they find their way to Munich, Prague, Budapest, Venice, Milan, and elsewhere.  In 2014, two students traveling together crossed the Mediterranean twice.  A student in 2016 didn't come home until Fall term began. In 2019, a student went to Estonia, where an aunt works at the consulate. 

I want to emphasize that this extra travel is not accidental.  It is by design. 



	1 Examine, critique, and evaluate various expressions and implications of diversity, equity, inclusion, and explore a variety of lived experiences: 
History 3798.02 intersects with this ELO at any number of points.  But I'll point to a somewhat macabre activity and then a secondary line of analysis that we undertake.

Course Specifics: One the really weird things about Normandy, which I had no idea about before beginning to travel there, is how military cemeteries were and are constituted.  We visit cemeteries from each participating nation as another way to judge different national memories.  But it's macabre stuff.  Most remains were buried and reburied several times, usually at least three times.  Who belongs and doesn't and how the distinctions were made is really kind of a mess, but a fascinating one.  

To the point, however, our students tend to think the imperial breadth of the British seems most humane.  The iconic US cemetery at Coleville sur Mer allows for two kinds of deceased--Christians and Jews--and lays them out in Fordist uniformity.  French cemetery (there's only one to my knowledge since the Free French engaged in very little combat) includes Muslim graves that honor the Africans who made up the bulk of the famed Second Armored division.  

 The British tradition is that no one who dies on a battlefield should go unacknowledged.  The British cemetery in Bayeux contains graves of hundreds of Germans, for instance.  But it also recognizes men from the colonies, from the Caribbean to Asia.  In the US cemetery, no way that happens.  

	2: 
	2 Analyze and critique the intersection of concepts of justice, difference, citizenship, and how these interact with cultural traditions, structures of power and/or advocacy for social change: 
It is perhaps an unfortunate part of the historical material we wrestle with in History 3798.02 that we come at this ELO rather backwards: that is, we see some of the worst denials of justice and difference in human experience.  Surely there is important value in learning that history.  It's impossible to find clearer examples of how important citizenship and respect for difference are to basic human dignity than this history.  

The radical nature of the Holocaust magnifies those rare instances when the spirit of resistance and courageous generosity interrupt the death marches.  We look for those glimpses of light.  They flicker in, say, the story of Rudolf Vrba and Alfred Wetzler, mere teenagers when they escaped from Auschwitz, made their way to Budapest, and described the mass murders they'd seen in such persuasive terms that the plea to bomb the camp made its way to Washington.  We see the light again in the martyrdom story of Dietrich Bonhoeffer, the German theologian who, along with his brothers and sisters, participated in the small internal resistance to the Nazi regime. He and his brother-in-law Hans Von Dohnayi, were executed on April 8, 1945, three weeks before Hitler committed suicide.  The church where Bonhoeffer was ordained in 1931 is in central Berlin.  We sit on the steps.  And we remind ourselves about the reading we did in Spring on him.  We've had extraordinary discussions about civic courage on that spot.  It is, in fact, among my favorite teaching spots in a whole run of remarkable spots.

Course Specifics: We visit the German Resistance Memorial and Museum in Berlin, situated above the courtyard where Klaus Von Stauffenberg and three other participants in the July 20, 1944 attempt to assassinate Hitler were executed.  The layout of the Museum makes the argument that civil courage grows from deep commitments to independent institutional roots and intellectual and moral commitments.  There is a room on how trade unions generated resistance; another on the political resistance from leftwing parties; another on religious resistance; and, this being Berlin after all, another on the political resistance spun out of cultural radicals and radical youth--the Edelweiss Pirates and the White Rose, for example.  



